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COURSE OVERVIEW: ADVANCED PLACEMENT: ENGLISH LANGUAGE AND COMPOSITION

Goals


The AP Language & Composition course is designed to enable students to read complex texts with understanding and to write essays of sufficient richness and complexity to communicate effectively with mature readers. A major goal is to help students become “aware of the interactions among a writer’s purposes, audience expectations, and subjects as well as the way generic conventions and the resources of language contribute to effectiveness in writing” (The College Board, AP English Course Description, May 2007, May 2008, page 6). [C1]
In this course, students will receive college-level instruction in two main areas:  analysis of prose from a variety of sources, rhetorical modes, and disciplines leading to intelligent discussion of an author’s style, content, and rhetoric; and, essay writing in a variety of modes for a variety of purposes, developing the student’s analytical writing and thinking skills -- skills essential to success in college and beyond.

Students predominately study examples of prose (non-fiction), although fiction and poetry also play a role in AP Language & Composition. Readers become aware of how stylistic effects are achieved by writers' word choices. Readings come from various fields and periods, serving as models of effective writing which students will imitate and incorporate into their own emerging writing styles. They will also be examining and analyzing visual texts (political cartoons, a variety of charts, and other forms of visual arguments) and using such texts in their own writings. [C1; C7]
Students will compose numerous pieces, both in and out of class. Compositions vary widely in approach to give ample experience in different types of writing (expository, narrative, analytical, argumentative). [C2]
Group and individual presentations are important opportunities for students to teach their peers. Because this course is student-focused, class participation is a daily requirement.

Major Projects and Assignments:

· Outside Reading Requirement: Each semester, students are required to read three outside of class texts chosen from the compiled list of novels and texts that have appeared on the AP Literature & Composition and the Language & Composition exams. After each reading, students must complete a Short Form which examines the text’s style and the author’s purpose.

· Semester Project: At the end of both semesters, students will choose one of the three texts chosen for their Short Forms and complete a Long Form. This project microanalyses the text and includes research into the chosen author’s life and critical responses to the work. Students must employ appropriate MLA format in this assignment. (Specific assignment description attached in second quarter explanation. [C8; C9]

· Cram Binder: During first semester, students will be compiling a binder of ‘tools’ to use as they prepare for the AP exam. This binder is divided into sections as follows: Literary Terms, Rhetorical Modes, Essays, Synthesis.

Grading

Essays (35%): Writing is a large part of this class and students will be writing in several different contexts—both formal and informal. Students will be writing in-class and out-of-class essays, along with journals and quick writes. In-class essays (or timed writes) are practice essays used to prepare students for the AP exam. Often these timed writes will be shared with peers and will go through several edits before being submitted for a grade. At least two essays per quarter require a student-teacher conference before being turned in for the final essay grade. The grade scale for these essays will follow the 1-9 scale used by the CB; this scale will translate into a 100 point breakdown (see below). Out of class essays are to be typed and must follow appropriate MLA (Modern Language Association) format. [C3; C4]
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Tests/Quizzes (20%): Many tests will be in the multiple choice format on passages and the rhetorical modes to prepare you for the AP exam. These tests will occur weekly. Students will also be taking cumulative tests on vocabulary, grammar, and literary terms.

Homework (15%): Depending upon individual needs, students will be completing several projects and assignments at home on their own time. The dates for such assignments will be posted in the classroom and on the class website. Such assignments include the Outside Reading requirement (Short Form) and the Semester Project (Long Form). 

Class work (20%): Class work will consist of peer groups and individual feedback on their writing and the development of their writing style. [C10]
Course Planner

First Quarter: Description, Definition, Comparison & Contrast and Close Reading Skills

Overview

First quarter opens with a discussion of the summer project which includes reading a novel (The Scarlet Letter) and a play (The Crucible) and the keeping of Dialectical Journals on each, along with the reading of a nonfiction text (On Writing Well). We will spend time discussing the historical significance of each of the fiction works and then focus on the way the author’s create meaning through their individual styles. We will then move into an exploration of rhetorical devices using Ernie Pyle’s “The Horrible Waste of War” and Barbara Lazear Ascher’s “The Box Man” focusing on diction (connotative and denotative), and details (concrete and abstract; specific and general). After this introduction to diction and details, we will revisit The Scarlet Letter and The Crucible looking specifically at those elements of style. Also, we review the Jane Schaffer writing program “Teaching Style Analysis.”  [C3; C4; C6; C10]

In the ten weeks that make up first quarter, students will study a wide variety of texts (see list below) and learn how to employ close reading skills as well as how to annotate a text. We focus on the rhetorical modes of description, comparison and contrast, definition, and example and the devices of diction, details, and touch on some aspects of syntax as we review grammar and vocabulary. [C5; C6]

We will also begin compiling a Lit Terms Glossary. Students will be given 8-10 literary terms each week. They will be expected to copy the definitions (one per page) and collect examples of each term from their readings and explain the author’s purpose in employing that particular term. At the end of first semester, they will be tested on their ability to understand and apply these terms.

Main textbooks: 

Cohen, Samuel, ed. 50 Essays: A Portable Anthology. Boston: Bedford-St. Martin’s, 
2004.

Hawthorne, Nathaniel. The Scarlet Letter. New York: Dover, 1994.

Miller, Arthur. The Crucible. New York: Penguin, 1954.

Miller, George, ed. The Prentice Hall Reader. New Jersey: Prentice Hall, 2004.

Shostak, Jerome. Sadlier-Oxford Vocabulary Workshop: Level D. New York: Sadlier-
Oxford, 2005.

Zinsser, William. On Writing Well: The Classic Guide to Writing Nonfiction. New York: 
Harper-Collins, 2001.

Other texts:

Jonathan Edwards “Sinners in the Hands of an Angry God”

Virginia Woolf “Death of a Moth”

Judy Brady “I Want a Wife”

Gloria Naylor “A Word’s Meaning”

 Rose Del Castillo Guilbault “Americanization is Tough on Macho”

William Zinsser “The Transaction”

Dave Barry “On College”

Articles from “The Onion” (http://www.theonion.com)

TEACHING STRATEGIES INTRODUCED THIS QUARTER:

· Cornell Notes: Developed by Walter Paulk, this note taking system that teaches students how to take focused and organized notes on lectures and texts, as well as teaching students how to reflect on what they are learning. Students use this Cornell Notes format to teach them how to study and help them with the close reading and higher- level questioning that is required in an Advanced Placement class.

· Costa’s Levels of Questioning: Created by Art Costa, these levels of questions show students how to read and interact with whatever text they are working with. We discuss all three levels and students are required to create different levels of questions on the texts we cover in class. These higher level questions are used in their Cornell Notes and in class discussions.

· SOAPSTone: This acronym is introduced early in the semester as a tool for students to use when analyzing a text. It gives them specifics devices to look for and allows them to focus on what is important while leading them to create inferences.



Speaker: Who is speaking? Is it the author or a persona created by the 



author?


Occasion: What prompted this? Is it for a specific time or event?


Audience: Who is this text intended for?


Purpose: What is the author’s intended purpose? 


Tone: What is the overall tone or attitude?
Vocabulary Workshop: Each quarter students will be working on units in their Vocab Workshop books to help them develop a stronger vocabulary. First quarter assignments are units 1-4. [C10].
First Quarter Writing Opportunities:

· Quick Writes (QW): Each class begins with a short, informal writing assignment and each quarter’s QW has a different focus. During first quarter students are given a topic: either a short passage, an aphorism, or a current event and they journal their opinions. We then briefly discuss their QWs together. [C4]
· Practice Timed Writes: (PTWs): PTWs are released essay prompts from the CB or passages from a variety of nonfiction sources. These are in-class essays that will be edited and rewritten. During first semester, all PTWs are chosen for their focus on what rhetorical skill we are studying at that time. Students are also shown examples of graded AP student essays on the prompts and we go through  the grading of a prompt together. Each PTW is followed by at least one individual teacher-student conference in which we discuss and examine the student’s strengths and weaknesses. These conferences MUST occur before a rewriting. We use the Jane Schaffer writing program beginning in 9th grade so students are reminded of the parts of a strong essay although they are discouraged from following the format at this point [C2; C3; C10]:

PTW1: Okeefenokee Swamp (1999 Exam Question 1)

PTW2: Eudora Welty, “Listening”


PTW3: Nancy Mairs, “I am a Cripple”


PTW4: Abraham Lincoln; “The Gettysburg Address”



Timed Write Self-Analysis Worksheet

Fill out the questions below BEFORE your scheduled conference.

1. What are your strengths in this essay?

2. What are your weaknesses?

3. What do you need to do to make this essay better?

4. What do you need more work on?

5. 3 specific questions for me:




Imitating Styles Writing (ISW): As we study a variety of authors and devices of style, students will be practicing different styles as a way to develop their own personal writing voice, as well as helping them to see how authors use diction, detail, etc to create meaning. Each one of these assignments will be subject to peer commentary and review. During first quarter, these assignments include the following: [C4; C10]
ISW1: Choose an abstract idea, concept, or emotion and describe it using abstract details. 

ISW2: Take an objective text and rewrite it into a subjective text; take a subjective text and rewrite it into an objective text.

ISW2: Create a list of qualities that define who you are (after reading Liu’s “Notes of a Native Speaker)

ISW3: Personal Definition: Write an essay in which you define yourself by one of your qualities (similar to Mairs’ “I am a Cripple”).[Peer review sheet is below]
ISW4: Imitating Brady’s tone, write an I Want a _________ essay. 

ISW5: Write an essay using only simple sentences.

ISW6: Using one of your previous PTWs, complete the “Improving Sentence Style” worksheet—rewrite the essay (Worksheet is below).



Improving Sentence Style

As a way to improve your personal writing style, and to help you begin to recognize various stylistic devices used by authors, make the following changes in your most recent timed write. On your rough draft, number each of your sentences and then highlight those sentences that you have changed. Also, rewrite your entire essay and turn in the rough draft with the revised draft on top. For each of the steps below, write a brief explanation of the changes you have made. 

On another paper, draw a chart like the one below and fill it out about your writing. See where you can improve your essay by making a longer/shorter sentence or where you need better (more zingy) verbs. Also check for repetition in sentence beginnings. “Special Features” are what diction or syntax methods you have used in that sentence. 

	Sentence #
	First four words
	Special features
	Verbs
	Number of words/sentence

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


1) What style of sentences can you find?  List the number of loose, balanced, parallel, and periodic sentences.  If you have no sentences of one of these types in your paper, rewrite some sentences in that style. 

2) How long are your sentences?  Count words in the paper, count sentences, and divide to arrive at an average length. 

3) Find your longest sentence. What is the length of the sentence before it?  After it?  If that long sentence is not either preceded or followed by a short sentence, change one of them to a short sentence. 

4) What forms are your sentences?  Count simple, compound, complex, and compound-complex sentences. If you do not have variety rewrite some sentences to include these sentence types. 

5) Count the number of to be verbs (is, am, are, was, were, be, being, been). Find three that can better be expressed as action verbs and rewrite the sentences that way. 
6) Count parallel constructions.  If there are fewer than three in the paper, rewrite three sentences so they contain parallel elements. 

7) How do your sentences begin?  If more than half of your sentences begin with the subject, rewrite them in a way that varies the beginning. 

8) Check your comma use by applying these four rules: 

Use a comma before and, but, for, or, not, so, yet, and still when those words join independent clauses. 

Use a comma between all terms in a series. 

Use a comma(s) to set off parenthetical openers and afterthoughts. 

Use a comma after introductory clauses or phrases. 

9) Have you used any semicolons?  If not, find a sentence or a pair of sentences that would be better punctuated with a semicolon and rewrite. 

10). Have you used any dashes?  If not, find a sentence that would improve with a dash and rewrite. 

11). Have you inverted any sentences?  If not, rewrite one to do so. 

12). Find all which clauses and rewrite half of them to eliminate which.

13). Eliminate as many of, in, to, and by’s as you can. 

14). Find all instances of there is or there are and eliminate as many as possible. 

15). Find all instances of it with no antecedent and eliminate. 
16). Find all instances of this or that used without a noun.  Add a noun or rewrite. 

17). Have you used quotation marks?  Check for correctness. 

18). Have you used apostrophes or colons?  Do you need to? 

19). Is your diction appropriate for your audience?  Check for slang, trite expressions, and garbage words.  Eliminate as necessary. 





Improving Sentence Style:

 Personal Definition Essay Version




As a way to improve your personal writing style, and to help you begin to recognize various stylistic devices used by authors, make the following changes on your partner’s personal definition essay. On their rough draft, number each of the sentences and then highlight those sentences that you suggest need to be changed. For each of the steps below, write a brief explanation of the changes you suggest. 

1) Find the longest sentence. What is the length of the sentence before it?  After it?  

2) Count the number of to be verbs (amisarewaswere). Rewrite them.  

3) Does he/she use isolation? If not, find a place where they could use it.

4) Check  comma use by applying these four rules: 

Use a comma before and, but, for, or, not, so, yet, and still when those words join independent clauses. 

Use a comma between all terms in a series. 

Use a comma(s) to set off parenthetical openers and afterthoughts. 

Use a comma after introductory clauses or phrases. 

5) Are there  any semicolons?  If not, find a sentence or a pair of sentences that would be better punctuated with a semicolon and rewrite. 

6) How concrete is this essay? Divide up the sentences by concrete and abstract. If there are more abstract than concrete, suggest some revisions.

7)  Highlight all words that have a strong connotative meaning. Explain what they mean in the margin of your paper. If there are no words with connotative meaning, find places where there could be.

8) Find the parallel sentence and highlight it. 

9) Which of the three syntactical devices are used? 



Second Quarter: Syntax, Cause & Effect, Argument & Persuasion

Overview

Second quarter has a strong focus on examining and creating arguments. Over the next eight weeks, students study different ways of organizing arguments: the Classical, Toulmin, and Rogerian. We also cover fallacies, syllogisms and learn how to write rhetorical précis. The researched argument paper closes the semester [C2]..

Main textbooks: 

Miller, George, ed. The Prentice Hall Reader. New Jersey: Prentice Hall, 2004.

Shostak, Jerome. Sadlier-Oxford Vocabulary Workshop: Level D. New York: Sadlier-
Oxford, 2005.

White, Fred D., and Simone J. Billings, ed. The Well-Crafted Argument: A Guide and 
Reader. Boston: Houghton Mifflin, 2005.

Other texts: 

Articles from The Bakersfield Californian, The Atlantic Monthly and other newspapers and news magazines.

2nd Quarter Writing Opportunities:

· Quick Writes: During second quarter, QWs are focused around grammar and improving writing skills. Students create narratives on a given topic and then share with a partner. Also, they practice imitating the writing style of a chosen author: Hawthorne, Hemingway, Faulkner. [C4]
· Practice Timed Writes (PTWs): See first quarter for an explanation. 



PTW5: Audobon & Dillard (2003 Exam Question 3)


PTW6: Morals of the Prince

.

· Cause & Effect essay: After reading “The Morals of the Prince” by Machiavelli, students will choose a subject and discuss its causes and effects. It must be clear whether or not you are focusing on the effect of a cause or the causes of an effect. Use your textbook’s examples to help you. [C4]
Below is an example of the revision worksheet students must complete on their Cause and Effect essay before they meet with me for feedback. [C10]



Cause & Effect Essay Reflection

Please use different colors of highlighters for each step below. Do not simply underline.

1. Have you fulfilled all requirements as set forth on the topic sheet? If not, explain why.

2. What was your purpose?

3. If I were to grade only one paragraph (besides your introduction and conclusion) which one would you like me to grade? Circle it and explain (in detail) what grade you think this paragraph deserves.

4. What is your biggest weakness in this essay?

5. Explain your idea hook. 

6. Highlight your parallel sentence and explain (in detail) why you chose to put it here.

7. Highlight your best example of description. Why do you think this is effective?

8. Highlight your best example of comparison/contrast. Why do you think this is effective?

9. Highlight your best example of definition.

10.  Highlight your best example of division/classification.

11. Which of the three syntactical devices did you use? Highlight them. Give a brief explanation of why you used each one. 

12. Anything else you’d like to say to me about this essay? Say it here!! 

13. Give an overall assessment of the experience of writing all of these essays in the rhetorical modes. What did you learn? Which was your favorite? Least favorite? Most difficult? Easiest? What would you have done differently?

You need to have this filled out before our revision meeting. You are scheduled to meet with me on ____________ at 12:00pm.


· Researched Argument Essay: Students will be composing a researched essay (5 pages minimum) based on a chosen topic from The Well Crafted Argument. Topics include (but are not limited to) intellectual property, national security, cyberspace and education, standardized testing, speech and the media, space exploration, and science and religion. Students are required to meet with me twice during the process of this essay for review and feedback.[C2; C3; C5; C8; C9; C10]
TEACHING STRATEGIES INTRODUCED THIS QUARTER:

· Rhetorical Precis:     The précis is a highly structured four sentence paragraph that records the essential elements of a unit of spoken or written discourse, including the name of the speaker/writer, the context of the delivery, the major assertion, the mode of development and/or support, the stated and/or apparent purpose, and the relationship established between the speaker/writer and the audience (the last element is intended to identify the tone of the work). Each of the four sentences requires specific information; students are also encouraged to integrate brief quotations to convey the author’s sense of style and tone (http://www.teachnlearn.org/rhetorical_precis.htm). This builds on the SOAPSTone tool introduced in first quarter. Students write a précis on a variety of passages, including “Sinners in the Hands of an Angry God” and “Letter from Birmingham Jail.” [C2; C5]


Precis Format:
1. Name of author [optional: a phrase describing author], genre and title of work [date  and additional publishing information in parenthesis]; a rhetorically accurate verb (such as "assert," "argue," “suggest," "imply," "claim," etc.); and a THAT clause containing the major assertion (thesis statement) of the work. 

2. An explanation of how the author develops and/or supports the thesis, usually in chronological order – always identifying the rhetorical mode(s) employed.

3. A statement of the author's apparent purpose followed (introduce with the infinitive “to”). 

4. A description of the intended audience and/or the relationship the author establishes with the audience.



· Improving Sentence Style Worksheet: This worksheet is a very focused and specific way for students to improve their overall writing. It includes a series of questions on grammar (sentence styles, punctuation, etc), use of diction and imagery, etc. This worksheet also has a chart which students fill out on number of sentences, first four words of each sentence, verbs, special features, etc. This worksheet allows students to micro-analyze their own writing and improve upon it. They will also use this worksheet to peer review other’s writings.(The worksheet is above).
Long Form 1: Specific instructions below: [C8; C9]


Semester Project

Choose one novel that you have read for your outside reading assignments (Short Forms) and complete the following. You will gather together the following information into a packet. This is a major project that cannot be done the night before it is due. Please use a folder (not a binder) and follow the format given below. All pages must be typed and all rules regarding plagiarism apply. We will be having after-school tutorials at various times during the semester during which you can bring in any questions you may have and I will help you.

1. Biographical information (1 page) 10 points: When he/she was born/died, biographical background important to understanding the novel; important family, community, national/world events that influenced the author and novel; other artistic influences; literary and critical responses received during life and/or posthumously. 

2. Point of View (1 page) 20 points:  Narrative perspective. Is the novel written in 1st, 2nd, or 3rd person style? Is it a reminiscence or recent perspective written in present tense or past tense? If in the 1st person, is he/she the protagonist or an observer? If in 3rd, is he/she omniscient, limited omniscient, or objective? Are there any shifts in point of view during the novel? (Shifts may come from the changed view(s) of the narrator or from different narrators). What effect does the author achieve with point of view and what seems to be his/her purpose?

3. Setting (1 page) 20 points: Where and when does the novel occur? How is the environment described? Any symbolic meanings in the setting? How does the author use the setting? What atmosphere is created by the setting? How important is the setting to the novel?

4. Diction (3-4 pages) 50 points: Analyze the author’s word choices. First discuss the work in general: is the diction informal, formal, neutral, colloquial? Explain and give an example. Does the author use imagery> Metaphoric and/or ironic devices? Is the language plain or flowery? Concise or strong or lyrical? Does diction indicate social status, education, region? How much dialogue is used? How different is the dialogue from the narrative voice? How distinct is the dialogue from character to character? Select three passages each about ½ page featuring different plot segments. Copy the segments and include in your Long Form. Closely read the passages and discuss the diction and explain how the diction helps define the character, set the tone, and further the theme.

5. Syntax: (3-4 pages) (word order, pattern) 50 points Analysis of sentence and phrase patterns. 

a. Make some general observations: are the sentences predominately simple or complex? What about length? Level of formality? Any fragments? Rhetorical questions? Parallel structure? Repetitions? Are sentences loose, periodic? Is there much variety to the sentence pattern? How does the author use syntax to create rhythm and flow of the language? How does the author use syntax to enhance effect and support meaning?

b. Using one of the same passages from the diction section above, focus on the author’s syntax. What effect is he/she creating? Comment on how these choices help define character, set tone, further theme. etc.

6. Concrete Detail/Imagery (1 page )    20 points: Words or phrases that appeal to the 5 senses-most often visual. Look for recurrent images. What function does the imagery seem to have? Use direct quotations.

7. Symbolism (1 page) 20 points: When an image is used to suggest complex or multiple meanings (ex: hawk for war, dove for peace, etc) it becomes a symbol. Is the novel highly symbolic? Allegorical? Point out images used as symbols. What function does the symbolism seem to serve? Use direct quotations.

8. Tone (1 page) 20 points: Author’s attitude toward subject, characters, and reader. Could be playful, serious, angry, ironic, formal, etc. Generally, an author uses a limited variety of tones, often two or three complimentary ones. Discuss the book’s tone and observe how the author creates it through plot, diction, syntax, imagery, figurative devices. Use direct quotations.

9. Theme (1 page) 20 points: The theme refers to the book’s controlling idea or central insight. Express as statements with subject and predicate not as a word or phrase (i.e. Wrong: “loyalty” or “loyalty to country”; Right: Loyalty to country often inspires heroic self-sacrifice.” Wrong: “The futility of evil” Right: “Evil is futile.”) Discuss any motifs you can identify. (Motifs are dominant ideas in a work of literature, part of a major theme. It may consist of a character, a recurrent image or a verbal pattern) Discuss the author’s intention.

10. Significance of title (1/2 page) 10 points: Comment on the book’s title. What message does the author want to convey with the title? Does the meaning of the title change for the reader as the novel unfolds?

11. Memorable Quotes (1 page) 20 points: (5-8 total) passages, sentences, fragments that capture the essence of the story and style. Briefly discuss the significance to the work.

12. Research/literary criticism (2 pages) 40 points : read at least 2 critiques or literary review. Be sure these come from substantial and reputable sources such as The New York Times or an academic source. Cliffs Notes don’t count. Read and digest the information and write a short summary of what you gained from the reading. Please note that you are summarizing your reaction to the article, not the article itself. For example, you might want to think in terms of three important insights you gained for the article. Include as an attachment to the bibliography a copy of each article that shows your notes and any highlighting, etc.

13. Additional comments (1 page) 20 points: Did you enjoy the novel? Strengths, weaknesses, lingering questions? Can you relate it to any other books you have read? Any insights into human folly or triumph? Do you expect any lasting effects on how you think or feel about something? 

14. Bibliography (1 page) 30 points: attach a bibliography of any outside sources you use. Also, if using quotes, paraphrases, etc. within the Semester Project you must use appropriate citations.


Vocabulary Workshop: Units 4-8. Cumulative tests after each unit. Students are strongly encouraged to incorporate the words for the units in their writing and highlight them in their writings [C10]
Third Quarter: Synthesis, Visual Arguments, & Multiple Choice
Overview

The College Board requires that students in AP Language and Composition courses learn how to analyze images as texts and understand how such visuals can be incorporated into a piece of writing, so third quarter opens with a unit on visual arguments and then moves into a look at the synthesis essay during which students create their own synthesis essay prompts. They will be using the SOAPStone tools and applying it to a visual argument, as well as writing rhetorical précis on a visual. Students will also be focusing on the multiple choice portion of the exam and learning test-taking strategies.  With the advent of second semester, we begin to hold weekly timed writes and weekly multiple choice sessions. These allow students to fine tune their skills and apply their understanding of the subjects learned during first semester. [C1; C7; C8]
Main Textbooks: 
Shostak, Jerome. Sadlier-Oxford Vocabulary Workshop: Level D. New York: Sadlier-
Oxford, 2005.

White, Fred D., and Simone J. Billings, ed. The Well-Crafted Argument: A Guide and 
Reader. Boston: Houghton Mifflin, 2005.

TEACHING STRATEGIES INTRODUCED IN THIRD QUARTER: 
OPTIC: To help students analyze visual images and arguments, they learn the OPTIC acronym. Overview-Parts-Title-Interrelationships-Conclusion (OPTIC) gives students a concise way to analyze a visual text. 
Writing Opportunities: 

· Quick Writes: The focus for this quarter is on their literary terms. Each day students are given a lit term for which they create/ craft an example illustrating the term. We discuss these together. [C4]

· Timed Writes (taken from released exams) these include but are not limited to the following prompts. After writing, students will be shown sample essays graded on the 1-9 rubric and then they are given opportunities to write, rewrite, and self-analyze these essays: [C2; C3; C6; C7]


TW7: Momaday & Brown (1986 Exam Question1)


TW8: Orwell on Ghandi (2000 Exam Question 2)



TW9: Synthesis Prompt (Sample Prompt on Television & Elections)


TW10: George Eliot Letter (2001 Exam Question 1)


TW11: Synthesis Prompt (Student created chosen from Synthesis Project)


TW12: Coca Cola Letters (1998 Exam)


TW13: King Lear (2000 Exam Question 3)

Prompts: 

· Visual Analysis #1: (After viewing the visual “The American Dream”):All year we've been discussing the power of language -- of diction and syntax -- yet today our lives are steeped in visual messages as well. We often respond to powerful images without realizing why we've reacted the way we have. As we learn to read the "language" of pictures, consider how elements such as composition and lighting, subject arrangement, juxtaposition, and metaphor create messages.

After first explaining how the visual and verbal elements in this photo from 1937, make a statement about the American dream at the time of the Louisville Flood, have students briefly articulate how the picture and the language inform and imply meaning. (5-8 sentences).
· Visual Analysis #2: Students choose a visual argument and they write a visual analysis essay discussing the effect and the artist’s purpose.
Projects: 

· Rhetorical precis on an editorial cartoon: Students choose three editorial cartoons and complete a précis on each. We then use these cartoons as discussion points to explore current events.
· Synthesis Project: Students must create their own synthesis prompt incorporating 7 sources (including visuals). Assignment is below [C7; C8; C9]:


Synthesis Question Research Project

Your task is to develop your own synthesis question.  Find 7 sources, 1 of which must be a graphic such as a chart or political cartoon.  Use the 2006 experimental synthesis question as your model.  Select one of the topics from the list provided and then narrow that topic to something interesting, narrow in scope, and intelligent.  The prompt must state a “claim” and involve taking a “position” that “supports, defends, or challenges” that claim.

The directions will be the same as those in the example (verbatim).  

You need to write a precise and clear introduction: start with a fact that is important to the introduction of your topic.  Then end with 1-2 thought-provoking questions.  

Next, you need to craft a precise and lucid “Assignment” portion of the synthesis essay all of roughly the same length.  The assignment portion is the prompt; this is the most important section of the synthesis question project.  This is the writer’s task.

For the 7 sources, you must cite them at the top of each source using MLA format just as ETS has done for you in the model.  (Source A, Source B, etc.)  Each source should be less than 275 words or carefully cut so that it fits this length requirement.  Your sources should include multiple perspectives on the issue, just as the 6 sources in the TV debates prompt did.  Remember, the AP test taker only gets 15 minutes to read and mark up the introduction, the assignment, and all 7 sources.

The prompt should be your 1st page, and source A should be your 2nd page, etc. until you have 8 pages, and a total of 7 sources.  (Remember, for the purpose of the exam in May, you do not have to incorporate all 7 sources into your essay; you are only required to incorporate 3 of them.)

Here is a quick review on sources:

· 1 source is a cartoon, chart, or other graphic

· 1 source should come from a literary or cultural magazine (ex. The Atlantic Monthly or The New Yorker)

· 1 source should come from a book on your topic

· 1 source could come from an on-line article

· 1 source could come from a printed transcript from the media (ex. transcript from a BBC show)

· 2 other sources of your choice


Multiple Choice Project: We will examine several passages and students will be required to write their own multiple choice questions. These may be used in class as examples. 

Multiple Choice Activities & Test-Taking Skills:
Although they have been exposed to MC questions during first semester, now students will be working through several different activities to help them on the multiple choice sections of the exam. They compiled a Cram Binder last semester which they continue to add to and they use it to help during the following exercises:

MC Slam: This activity has students taking a MC test on only one passage. After, they move into small groups and they share their answers and discuss right/wrong answers to come up with a group answer. They will then be given the correct answers. The group with the most correct answers will “win.”


MC Flip Flop: Students are given only the MC questions. They then look over the questions and brainstorm what they think the accompanying passage will be about based only on the questions. They also look for any terms or vocabulary they are not familiar with.  Then they are given the passage to read and time to answer the questions. We grade this together and discuss weaknesses and strengths.

MC Self Analysis: After taking a multiple choice test and grading it, students must go back and analyze all answers that they missed. They must explain why they got the answer wrong and explain what they can do to help them get the answer right the next time. We discuss their results in class and students help ‘tutor’ each other.

Reverse MC: Students are given the answers to a MC passage, along with the passage and the questions. Since they already have the answers they have to go back and explain why the correct answers are correct; and why the incorrect answers are wrong. We then discuss their findings together.

Other Activities:


Lit Terms Bingo: Using their literary terms list, we play bingo to help students memorize the definitions. The bingo cards have the terms and I read out the definitions. We do this two or three times before changing the cards. These cards have lines from passages that are examples of their lit terms. I read out the term and they must try to identify the example.
 
Vocabulary Workshop: Units 9-12. Cumulative test.
Fourth Quarter: 


In our school calendar, the beginning of fourth quarter falls right before the California Standardized Tests, Spring Break, and the AP exams schedule. Many of my students are enrolled in more that one AP class and during this quarter they are absent during my class taking other AP exams, so during fourth quarter we read a novel (either Beloved by Toni Morrison or As I Lay Dying by William Faulkner). The activities surrounding the novel are designed as a bridge to English Literature and Composition and they include literary circles, quick writes, and essays based on the novel.

Long Form 2 (see explanation in second quarter).
